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Annotation

Main problem: in today's globalized world, effective cross-cultural proficiency is integral to
the teaching and learning of foreign languages. This article embarks on a journey to uncover the
crucial insights derived from a comprehensive research study in this domain. The primary issue at the
heart of this research is the challenge of fostering meaningful communication and understanding in
cross-cultural interactions within the realm of foreign language education.

Purpose: the overarching purpose of this study is to illuminate the pivotal role of cross-
cultural proficiency within the context of language education. It seeks to identify, articulate, and
disseminate innovative strategies that can seamlessly integrate cultural elements into the process of
language teaching and learning.

Methods: to unravel these insights, this research adopts a constructivist paradigm and employs
a qualitative research approach. It heavily relies on the researcher's nuanced interpretations of
theoretical foundations, drawing from rich pedagogical experiences and subjecting data to rigorous
analysis.

Results and their significance: the outcomes of this study are twofold in their impact and
originality. Firstly, they yield practical strategies that empower educators to incorporate culture into
language education effectively. Secondly, this research contributes original insights by emphasizing a
student-centered approach that recognizes individual learning differences and styles. By bridging the
gap between linguistic proficiency and cultural awareness, this research fosters not just language
fluency but also the development of culturally astute global citizens.

Keywords: proficiency, instruction, cultural elements, cross-cultural competence, language
acquisition, English.

Introduction

From the perspective of teaching and learning English as a foreign language, it should be
pointed out that the aspect of cross-cultural competence is often overlooked. This may be due to the
fact that teachers usually focus on language skills and grammar, overlooking the importance of
cultural context.

This observation indicates that foreign language teaching usually focuses on the development
of linguistic skills and knowledge, while often neglecting the aspect of the cultural context
surrounding the language being learnt.

With the emergence of new methodologies and research approaches in various fields, as well
as the development of theories in sociolinguistics and other areas of linguistics, approaches that take
into account the importance of cultural context in foreign language teaching have emerged. These
methodologies are in line with the recommendations and norms set by state educational organisations
such as the Ministry of Education and Science.

This emphasises the need to use methods that foster a deeper understanding of the culture
concerned, especially in the context of foreign language teaching. This factor plays a huge role as
languages offer the opportunity to better understand the cultures of their speakers.

This results in a more active approach to teaching and language learning. Teachers and
learners are encouraged to incorporate cultural aspects into the learning process in order to establish
links and connections between language and culture. This includes matching the cultural elements of
the target language with those of the learners' mother tongue to make the comprehension process
easier. It is important to note that language teaching inevitably pays attention to the cultural values of
language and society, which gives English teachers the opportunity to reinforce the cultural values of
their mother tongue [1].
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To achieve this goal, it is important for students to familiarise themselves with the foreign
culture, which will enable them to understand the cultural elements that facilitate adequate cross-
cultural communication and enhance their knowledge. This, in turn, will help them to appreciate their
own identity more. Harris (2011) highlights the close relationship between culture and language and
how language methods and models can be applied to understanding cultures.

This demonstrates that the concept of ‘cultural' can be applied to different areas of human
knowledge, including life and foreign language learning. Foreign language teaching should not be
limited to formal aspects, but should be seen as an integral part of effective engagement with culture,
which is essential for future professionals.

Culture, being an integral part of language, becomes not only a means of enriching the
student's vocabulary, but also opens a window to the world of collective experience and values.
Teaching culture while learning a foreign language promotes a deep understanding of how people of
different cultures think, feel and communicate. It helps students develop their empathy and cultural
competence, which is especially important in today's multicultural world.

Teaching culture in the context of foreign language learning also emphasises the importance
of innovation in the educational process. Effective techniques and tools must be developed so that
students can fully perceive and integrate cultural aspects into the curriculum. This includes the use of
modern technology, interactive lessons, and multicultural and interdisciplinary approaches.

Pedagogical aspects related to the inclusion of culture in the process of teaching a foreign
language play a fundamental role in the formation of quality education. Teaching a foreign language is
not limited to the mere transmission of grammatical and lexical elements. It must also take into
account the cultural aspects that are inherent in the speakers of the language. In this context, it is the
teacher's responsibility to actively implement a variety of methods and activities based on his or her
cultural competence in relation to the language being learnt. These activities provide students with a
unique opportunity to become deeply acquainted with the cultural elements relevant to the target
language in order to achieve more effective, contextualised and natural communication.

Culturally orientated activities not only contribute to language comprehension, but also
actively promote the acquisition of the foreign language itself. They play a key role in shaping
students' linguistic skills, enabling them to understand the language in the context of its cultural roots.
In this context, the responsibility of teachers to bring students closer to the culture appropriate to the
language being learnt is emphasised. This involves taking into account traditions, beliefs and customs,
which facilitates the comparison and integration of different aspects of culture and thus a fuller
understanding of the language being learnt.

The integration of culture and language in the educational process is an important
dichotomous relationship that enhances language comprehension and acquisition. This is supported by
the fact that language cannot be learnt by separating it from culture, as culture significantly influences
its structure and use. This aspect emphasises the inherent link between foreign language learning and
culture, which contributes to a deeper understanding of language structures [2].

With the use of modern technologies in the educational process, cultural aspects can be
integrated even more effectively into the curriculum. Technology facilitates access to cultural
knowledge related to the language learnt and contributes to the creation of dynamic and interactive
lessons. They also allow students to have virtual access to the cultural contexts and experiences of
native speakers, which makes the learning process more attractive and realistic.

It is interesting to note how today's society, saturated with mobile cultures and access to
information, perceives the learning of foreign languages as a means to redefine worldviews and enrich
knowledge. Languages become tools for exploring cultural differences, for learning and for better
managing new technologies. In this context, teachers play a key role in facilitating this process by
supporting students in their quest for social and cultural integration.

Thus, the pedagogical aspects involved in incorporating culture into foreign language learning
enrich education and contribute to deep understanding and language acquisition. The integration of
cultural aspects into the educational process opens students to the fascinating world of cultural
differences and enriches their social experience, making language learning more immediate and
effective.

Materials and methods

Taking into account the main aim of this study, which is to identify the importance of cross-
cultural competence in the process of foreign language teaching, various methods and approaches that
student (sto crmoBo BeirsiuT guinHuM) develop in the process of language teaching are examined.
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The main objective is to stimulate a dialogue about cultural aspects related to language learning and to
investigate possible alternative methods for their implementation in the educational process.

Within the framework of our article, the method used in the study is in line with the
constructivist paradigm and is qualitative. This method is based on the analysis of data, which is
carried out by the researcher taking into account the theoretical framework to which he/she refers. It
also takes into account the pedagogical experience and analyses relevant literature sources [3].

In this study, 27 students enrolled in a Master's programme in English Language were selected
as the research subjects. Among them, there were 20 females and 7 males. It's important to note that
all participants willingly volunteered for the study, and their ages spanned from 18 to 39 years old.

Table 1
Gender Age Range
Male : 7 18-23: 11
Female: 20 24-28: 4
29-33: 9
34-39: 3

The study was conducted in an online format using the Google Forms tool, which allowed
participants to complete the questionnaire at their convenience. The questionnaire included three
sections and a total of 17 questions. The first section, designed to explore participants' cultural
awareness, contained four questions. The second section, designed to assess participants' interactions
with compatriots, consisted of ten items. The third section, designed to assess participants' interactions
with people from other countries, consisted of three questions. In addition to the questionnaire itself,
participants were provided with information about the study and were asked to consent to participate
in the study by signing a consent form. This was to ensure that participants were fully informed and
voluntarily agreed to participate in this study. A comprehensive list of these questions can be found in
the Appendix.

Results

The results of this study emphasise the importance of developing cross-cultural
communicative competence in the context of foreign language teaching and can serve as a starting
point for future research in this area.

Discussion

It turned out that the majority of the survey participants belong to families where a common
cultural environment prevails. At the same time, only a small proportion of respondents have
experience of travelling abroad. Some participants have visited only one country, while others
preferred not to answer this question. The results suggest that the level of cultural interaction and
cross-cultural awareness varies among the participants (Figure 1).

This can be observed, for example, in the participants' varying activity in making contact with
people from other cultures, in their desire to learn more about different cultures, and in their
experiences of travelling abroad. For students who have never had the opportunity to travel abroad,
stimulating cultural interactions can be beneficial as travelling helps to broaden cultural horizons and
provides an opportunity to immerse oneself in different aspects of other national communities.

1. What is your family background? Is there more than one culture present in your
family?

27 responses

® Yes

@ No

@ Tatar, Russian, Kazakh

@ Russian / Ukrainian / German

Figure 1
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The data from the second section, which analyses the level of cultural awareness and empathy
ability of the participants, highlights that not all participants are aware of the importance of and
sensitive to the comfort of others in the moments of their presence, and not all easily adapt to people
from different backgrounds. It should be noted that effective cross-cultural communication represents
an integral part of the foreign language learning process and enhances cultural diversity in personal
social networks.

The analysis of the results indicates that all the participants of the survey show an active
approach to understanding and adapting to the customs and norms of behaviour of people from
different countries while in their company. This is achieved by carefully observing the behaviour and
reactions of the group and, in the case of unsuccessful communication, analysing the reasons that may
have led to such a situation. These results emphasise students' readiness to learn and cooperate with
people from different cultures, their willingness to understand and respect the differences between
cultures, and their readiness to make efforts to achieve effective cross-cultural communication
(Figure 2).

To successfully develop cross-cultural communicative competence, it is also important to pay
attention to the non-verbal aspects of communication. The survey participants admitted that they
occasionally ignore non-verbal cues such as facial gestures and facial expressions if they are not
familiar with them. To improve students' non-verbal communication skills, resources that focus on
non-verbal means of communication, such as body language and gestures, in different cultural
contexts could be helpful.

10. When conversation partners use gestures and expressions that are unknown to

me, | ignore them.
@ Always
@ Often
‘ @ Sometimes
m @ Occasionally
@ Never

27 responses

g

Figure 2

The responses received from participants who indicated their frequent or persistent avoidance
of contact with people from other cultures due to rejection raises an important question about what
factors may influence the formation of cross-cultural competence in the process of teaching and
learning a foreign language. These responses caution us against underestimating the importance of
cross-cultural competence and call for a closer look at the mechanisms that contribute to its
development (Figure 3).

Avoiding contact with people from other cultures can be the result not only of individual
biases, but also of insufficient training and support within educational programmes. It may also be due
to a lack of understanding of the importance of cultural competence in foreign language learning. In
this context, educational institutions and educators play a crucial role in developing cross-cultural
awareness and openness in their students.

More research is needed to identify the factors that contribute to the formation of bias and
rejection and to develop effective strategies to overcome these barriers. Educational programmes
should actively incorporate cultural aspects and ways of developing cross-cultural competence as part
of the learning process. In addition, educators should have the appropriate training and competences to
teach students not only language but also cultural interaction.
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16. When the behaviour of people from other cultures alienates me, | avoid making
contact with them.

27 responses

@ Always

@ Often

@ Sometimes
@ Occasionally
@ Never

Figure 3

Conclusion

In conclusion, this study emphasises the need to pay attention to the development of
intercultural communicative competence in foreign language teaching and learning. The analyses
demonstrate that our ability to interact effectively with people from different cultures is of great
importance in today's global world.

The results of the study highlight the importance of introducing activities aimed at developing
intercultural awareness and respect for differences between cultures into the curriculum. Educational
institutions should actively incorporate intercultural skills training as an important part of foreign
language learning. In addition, teachers should be equipped with the appropriate knowledge and
competences to teach students not only language but also cultural adaptation [4].

The challenge for further research is to identify the factors that influence the formation of bias
and rejection in the context of foreign language learning and to develop effective strategies to
overcome these barriers. We encourage educational institutions and educators to not only teach
language, but to prepare students to successfully interact in a diverse and multicultural environment.

Our world is becoming increasingly connected and diverse, and the ability to communicate
and collaborate effectively with people from other cultures is becoming a key skill. By integrating
intercultural competence into the foreign language teaching process, we prepare the new generation to
enrich their own knowledge and experience through encountering the diversity of world cultures and
create the basis for harmonious international relations.
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KK PaMasaHOBal, A.E. Husizosa®
lEBpa3I/11710KI/1171 HaloHanbHbIN yHuBepcuTeT nMenu JI.H. ['ymunena, Kazaxcran

Pa3uBuTHE KPOCC-KYJbTYPHOH KOMIIETEHIIMU B MpoIlecce MPenogaBaHus U U3ydeHust
HHOCTPAHHOTO SA3bIKA

B ocHOBe maHHOTO HCCIEAOBAHMS JICKHT MPOoOJIeMa Pa3BUTHS IOJHOIICHHOTO OOMIEHUS M
MOHUMAaHUS MEXKYJIbTYPHOTO B3aUMOJICHCTBHA B paMKax OOydeHHUS MHOCTPAHHBIM S3BIKaM. OTa
npoOyieMa O0OYCIIOBJIGHA TEM, 4YTO B IOJUKYJIBTYPHOM MHUpE, TJ¢ KYyJIbTYPHBIC HIOAHCHI B
3HAYUTENFHOW CTENEeHW BIHUSIOT Ha J(PQPEKTUBHOCT, KOMMYHHUKAIMH, OIHOTO 3HAHUS S3bIKa
HEJOCTAaTOYHO. B coBpeMeHHOM TII00aIu3upoBaHHOM Mupe dPGPEKTUBHAS MEXKKYIbTypHas
KOMIICTCHIIUSA SABJIACTCS HGOTLGMHGMOﬁ YJaCTbHO HpGHOI[aBaHI/I}I nu I/I3y‘-ICHI/I}I I/IHOCTpaHHI)IX A3BIKOB.

OCHOBHOUM IIENBbI0 JTaHHOTO UCCJIECNOBAaHUS SBIICTCA BBIABICHHE KIIOUEBOH PO
MEXKYJTBTYPHOH KOMIIETEHIINA B KOHTEKCTE SI3BIKOBOTO 00pa3zoBaHMs. 3aad4a COCTOUT B TOM, YTOOBI
onpeAeauTb, CHOPMYJIUPOBaTh M PACHPOCTPAHUTh WHHOBAIIMOHHBIE CTPATETHH, MO3BOJIAIONIUC
OpraHUYHO MHTETPUPOBATH KYJIBTYPHBIE 3JIEMEHTHI B MIPOLECC IIPENIOJABAHUS U U3yUYEHHUS s3bIKa. [[1s
PaCKpBITHS 3TUX BOIPOCOB B JJaHHOM HCCJIEIOBAaHUH WCIOJIB3YETCS KOHCTPYKTHBHUCTCKAS MapagurMa
Y KaUECTBEHHBIN UCCIEeN0BaTENbCKUN oaxoa. VccnenoBanre B 3HAUUTEIbHON CTENIEHU OMUPAETCS Ha
MHTEPIPETALUIO TEOPETUIECKUX OCHOB, OOTATHIH MMeAarorndeckKuii ONbIT U aHAJIH3.

Pe3ynpTaTel JTaHHOTO MCCIIEAOBAHUS IBOSKH IO CBOEMY BO3ACHCTBHIO U OPUTHHAIBHOCTH. Bo-
MIEPBBIX, 3TO MPAKTUIECKHE CTPATETHH, ITO3BOIIAIONIME TienaroraM 3(pQeKTHBHO BKIIOYATh KYJIbTYPY B
SI3BIKOBOE 00pa3oBaHue. Bo-BTOPBIX, JaHHOE UCCIICIOBAHUE BHOCUT OPUTHHABHBIN BKJIA], IIOCKOJIBKY
B HEM 000606 BHUMAHUC YI[eIISIeTCSI HO)Z[XO)Z[y, OpI/IeHTI/IpOBaHHOMy Ha CTYIIeHTa nu y‘-II/ITI)IBaIOHIeMy
WHAWBHIyallbHBIC pasznuuus W crtuiau oOydeHus. [lpeomorneBas pa3pblB MeXIy S3BIKOBBIM U
KyJIBTYPHBIM 3HAaHHEM, JaHHOE HCCICIOBAaHUE CIOCOOCTBYET HE TOJIBKO CBOOOJHOMY BIIAJCHUIO
SI3BIKOM, HO ¥ ()OPMHUPOBAHHIO KYJIBTYPHO Pa3BUTHIX TPaKIaH MHpA.

KitoueBsie crmoBa: BnameHue, oOydeHHe, KyIbTYpHBIE 3JEMEHTHI, KPOCC-KYJIbTYpHAs
KOMIIETEHLIMS, OBJIaICHUE A3bIKOM, aHIIUHCKHN S3BIK.

K. K. PaMasaHOBal, A. E. Husi3oBa’
JL.H. T'ymunnes atsinars Eypasus yiTTeik yHuBepcuteti, Kasakcran

IleT TiJIiH OKBITY :K9HE OKBITY YPAiCiHA€e MIleHHETAPAIBIK KY3bIPETTITIKTI JaMbITY

By 3eprrey mieT TULAEPIH OKBITY IICHOCPIHIEC MOJCHUETAPATBIK ©3apa OPEKETTECTIKTE
TOJIBIKKAH/Ibl KapbIM-KaThIHAC TEH TYCIHYII JaMBITY MOCceJieCiHe Heri3jielireH. bysl Macene MoueHu
HIOAHCTap KOMMYHHKAIUSHBIH THIMJIUTITIHE aliTapIbIKTall ocep eTeTiH KOIMOACHUETT] alleMIe Tili
OlmymiH ©31 KeTKUTKCi3 ekeHpuiriHe OaimanpicThl. Kazipri xahanganran omeMae THIMI
MOJICHUETapalbIK KY3BIPETTUIIK IIET TULIEPIH OKBITY MEH YHpeHYAIH aXblpamac Oeuiri OoJbIn
TaOBUIAIBI.

Ochl 3epTTey/iH HEri3ri MakcaThl - TUIAIK OUIiM Oepy KOHTEKCTIHIErl MoJeHUETapaibIK
KY3BIPETTUTIKTIH HETI3r peliH aHbIKTay OOJIbIN TaObLIaabl. MIiHAET - MOACHH DJIEMEHTTEPAl T
OKBITY MEH YHpEHY YpJiCiHe OpraHUKAJIBIK Typle OipiKTipyre MyMKiHAIK OepeTiH WHHOBAIUSIIBIK
CTpaTerusuiap/pl aHbIKTay, TYKBIPhIMJIIAy koHE Tapary. Ocbl CypakTapibl amry YOIiH Oyl 3eprrey
KOHCTPYKTHBHCTIK TIapajiir™Ma MEH camajibl 3epTTey TOCUIiH KOJIaHajabel. 3epTTey HeTi3iHeH



38 Unnosayusnvix Evpazus ynusepcumemininy Xabapwwicot. 2023. Ne 3 1SSN 2709-3077

3epTTCYIIHIH TEOPUSUIBIK HETi3epPiH YTBIMIBI TYCIHAIPYAl MEHrepTin, Oali TenarorukalibiK
TOXipuOere CyHeHe Il XKoHe TepeKTep i MYKUAT TallayFa YHpeTei.

Byn 3eprreyniH HOTKENEpl OHBIH 9cepl MEH O3iHJIK CpPeKIICNiri OOMBIHINA €Ki JKAKThI.
Bipinmigen, Oyn MyframiMaepre MOACHHETTI TUNAIK OiniMre THIMAI €HTi3yre MYMKiHAIK OepeTiH
ToXipuOenmk crparermsap. ExiHmmieH, 0y 3epTTey epekiie yinec KOocaabl, OMTKEeHi OJl CTYACHTKE
OarpITTANFaH KOHE JKEKE albIPMAaIIbUIBIKTAp MEH OKY CTHIIBAEPIH €CKEPETIH TACUITre epekine Hazap
ayaapanbl. TNk skoHe MoJeHH OiNiM apachlHIaFbl alIIaKTHIKTBI €HCepe OTBHIPBII, OYJI 3epTTey TNl
epKiH MEHrepyre FraHa eMeC, COHBIMEH KaTap OJIEMHIH MOJICHH JaMbIFaH a3aMaTTapbIHBIH
KaJIBINITACYbIHA 14 BIKIAT eTe/I.

Tylinai ce3nep: MEHrepy, OKbITY, MOICHHU 3JIEMEHTTEP, MOACHUETAPAJIBIK KY3bIPETTLIK, T/l
MEHTepY, aFbUIIIBIH TiJTi.
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