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Integrative theatre as an effective means of rehabilitation and integration of special children in an inclusive environment
Abstract
The main problem is to prepare special children for life in society, to make their lives not survival, but development. 
The goal: to create an integrative space that unites children with opportunities and their healthy peers through theatrical art. 

Methods: 1 - step analysis of literary sources on this topic, analysis and assessment of the psychological status of a disabled person, psychological diagnostics study of the state of the cognitive sphere, mental functions (memory, attention, thinking), analysis and assessment of the potential abilities of disabled people to perceive music, painting, dance, identification of the inclinations of their interests to any kind of art is carried out, culture. Stage 2 - psychological diagnostics, analysis of personal characteristics, personal sphere of children with disabilities, psychodiagnostics of the personal sphere through the determination of the following indicators: anxiety level, self-esteem level, character accentuation, approval motivation (degree of communication need).

Results and their significance: social integration: children with special educational needs will have the opportunity to communicate with healthy peers, which contributes to the development of their social skills and integration into society, the development of creative abilities. 

Keywords: children with SEN (special educational needs), adaptation, theatrical performance, social support, acting, theatrical art, inclusive environment.
Introduction

The legislation of the Republic of Kazakhstan, in accordance with international documents in the field of protection of children's rights, introduced the concept of persons (children) with special educational needs and the principle of equal rights to receive quality education for all students, taking into account individual capabilities. In accordance with the State Program for the Development of Education in our country, inclusive education has been gradually introduced since 2011. The Strategic Development Plan of the Republic of Kazakhstan until 2025, according to paragraph 1.1 “Ensuring accessibility and inclusiveness of education” [1]. It recognizes that all children are different, and schools and the educational system must adapt to the individual needs of all students. Inclusivity does not mean striving to make everyone the same. Its key component is flexibility, recognizing that children learn at different speeds, and teachers need special skills to maintain the flexibility of the learning process. In most cases, children simply need good, understandable, accessible teaching. And this, in turn, involves the use of various methods that correspond to the individual needs, abilities and peculiarities of the child's development. (“Schools for everyone. Inclusion of children with special needs in education”. ”Save the Children” Foundation London, 2002) [2].

Special educational needs (SEN) is a concept that has become widespread in most countries of the world community, since, in accordance with the principles of inclusive education, it allows schools to focus on creating conditions for successful learning for each student. In Kazakhstan, children with SEN include those who "experience permanent or temporary difficulties in obtaining education due to health and in need of special, general educational programs and educational programs of additional education" [3]. In OECD countries (Organization for Economic Cooperation and Development), the term "special educational needs" is applied to children with physical, mental, perceptual and behavioral disorders, children with chronic diseases, children undergoing long-term treatment in hospital or at home, children with emotional problems, children from disadvantaged families, orphans or those who have lost parental care, children who have experienced violence, children from war zones, refugees and displaced persons. These terms can just as well be applied to gifted children, because these children also have a special need for the development of talents and the disclosure of personal qualities [4]. According to the author, it is the integrated (inclusive) theater that is one of the most effective modern tools for the rehabilitation of people with special health conditions and their socialization. And it is the theater that contributes to the development of the interaction processes of all participants of the integrated group. The creative process develops communication links among the participants of the inclusive studio. Children with impaired health, due to physical and mental weakness, have a worse quality of adaptive mechanisms than their peers. That is why they need and need measures of effective pedagogical assistance to children. Additional education in the rehabilitation of children with disabilities solves such tasks of personal development as: the formation of adaptability, the development of intelligence, the formation and development of communication skills, as well as the task of relieving psycho-emotional stress. Solving these problems is also relevant for children without health restrictions. The uniqueness of theatrical activity lies in the fact that it integrates human behavior and, if properly organized, can be aimed at developing a reflexive type of behavior. Children cannot always describe their feelings, but they are able to express their feelings and needs in other ways. Theatrical play is a unique way for a child to communicate with the world around him. In a theatrical game, traumatic life circumstances are experienced in a conditional form, although their emotional reflection is quite real. The child has a natural ability to play and, performing various roles, gets the opportunity to experiment with different life situations, creatively work on their own problems and conflicts, expand their communication skills. In the course of acting out situations, emotional connections are established between the participants, and unconstructive behavioral stereotypes are overcome [5].

History The first inclusive theatre appeared in London in 1974. It was organized by teacher Mary Ward and musician Joe Collins. Their project was positioned as a theater accessible to everyone. In the 1980s, an actor with cerebral palsy took part in the production of one of the performances. Initially, inclusive theater was a means of art therapy for special children, helping them to integrate into the world around them and at the same time explore their own physical abilities. An inclusive theater created a special space where a person could develop self-confidence, adapt better to other people and their reactions, and not be afraid to express themselves. In addition to the actors themselves, the inclusive theater also includes physical education instructors, musical and artistic directors, and choreographers. All employees of an inclusive theater should have the skills of social educators: after all, they face a rather difficult task - to create works on stage that could help people with physical and mental disabilities rediscover the world.

In 1962, in the Soviet Union, in Moscow, the Theater of Mimicry and Gesture was created, which became the first professional theater in the world experience for non-hearing actors. In 1990, a special higher educational institution was created in Russia that trains theater artists, artists and musicians from among people with disabilities - the State Specialized Institute of Arts (now called the Russian State Specialized Academy of Arts). In 1999, the Theater of the Simple-minded was created as a charity project and a community of parents of children with Down syndrome. Reviews of his performances have always been favorable, and sometimes reached the point of outright enthusiasm. The theater was a laureate of the European festival of special theaters "Orpheus" (Versailles) and four times a laureate of the All-Russian "Proteatre".  In 2000, the All-Russian Festival of Special Theaters "Proteatre" was established.  In 2017, the Inclusion Center for Creative Projects was established on the basis of the Connection Foundation for the Deaf-Blind, which sees as its goals not only the further development of inclusive theater in Russia on a professional basis, but also the creation of a methodology for inclusive theater education. The first inclusive theater "Qanattylar" appeared in Kazakhstan in 2018 in the city of Nur Sultan. On the stage of the inclusive Qanattylar theater, opened at the Zhastar Theater, people who have certain problems with vision, hearing, speech, as well as people who move in wheelchairs, they are engaged in performing arts, choreography, and actively participate in cultural events on the basis of the theater. They also significantly expanded the network of rehabilitation centers for the disabled, opened a kindergarten for visually impaired children, and together with the Paralympic Training Center planned the construction of a sports and theater complex for people with special needs[6].

The variety of forms and types of theatrical activity allows you to maximize the artistic and creative abilities of all participants. The uniqueness of the integrated theater lies in the productions that are created taking into account the individual physical and psychological capabilities of the participants. In productions in which inclusion is necessary to create unique performances, and all participants in the process understand this. An integrated inclusive theater is a unique theater in which children create performances themselves, which helps their health. In the process of such joint activities, the attitude of all participants in the activity towards special children changes, which allows you to see their peculiarity, uniqueness, individuality. An integrated inclusive theater reduces the social isolation of children with disabilities, and through creativity helps children communicate with each other. The theater works in close cooperation with doctors, psychologists, and correctional service specialists. The unification of all specialists makes it possible to more effectively manage the process of socialization of children. At first glance, all children of the theater perform a single, simple scheme of work: familiarization with the script, making dolls or decorations, rehearsals, performances. But, each group, and within it, each child receives tasks and works according to their neurotic and borderline disorders, "emotional distress". Parents are often involved in the work. In an unappreciated atmosphere and a situation of success, children get the opportunity to emancipate themselves, which allows them to expand the horizons of their own "I". Integrated classes are included in the work system, where at the same time a teacher of additional education and a speech therapist can work in cooperation. Together with a speech therapist, special scenarios are drawn up for working with children with speech disorders, where the role is written taking into account the sounds already set, and is not overloaded with sounds that require subsequent adjustment. And, playing in the theater, saturated with positive emotions, allows you to consolidate and automate previously acquired speech therapy skills, skills in technical design, choreography, vocals, etc. [7].

Materials and methods

To choose the right areas of work, the main form of education in mixed groups (including normal and typical children and children with SEN) was chosen: practical, creative integrative classes (excursions, game programs with songs, dances, walking classes), analytical classes (analysis of watched productions, or analysis of videos of their own performances), general and individual classes (tea drinking, round tables, dialogue platforms, text proofreading).

Diagnostic games play a special place in the integrative theater (master classes in stage speech and acting, conversations with children and performances by children and adolescents with SEN together with normal children (at concert programs, in game programs, contests and holidays), public reviews of children's achievements at (theatrical productions, concerts, mini-performances, videos, etc.), creative reports (analysis of children's participation in performances, productions, festivals).

The most favorite and responsible thing for children is working in front of their parents (interviews with parents, presentations for parents, watching performances, videos, and joint photos).

Taking into account the specifics of the contingent of students, it is impractical to limit the terms of implementation of the integrated theater to a rigid time frame (from 1-6 months), it is also possible to distinguish "implementation cycles" (organizational, main and final). This concept is very conditional, depending on the individual characteristics of the child.

The integrated theatre uses modern pedagogical technologies aimed at inclusive education of children with a variety of special needs. Classes are held in a flexible group, taking into account possible changes in students, as well as taking into account the diagnoses and individual characteristics of each child. The integrated theater program includes game technologies, as well as focuses on social interaction, art therapy and individual assessments of children's progress.  Health-saving technologies and ICT are also used. A flexible approach to learning, the use of modern educational technologies and the active involvement of parents create a supportive and inspiring educational environment, contributing to the maximum development of each student.

The equipment of the integrated theater includes classrooms for classes, a concert hall, a music center, theater props, costume base, aido and video library, literature, methodological and didactic manuals.

Results

Social integration: Children with disabilities will have the opportunity to communicate with healthy peers, which contributes to the development of their social skills and integration into society. Participants of the integrated (inclusive) theater will develop their creative and acting skills through theatrical art; they will develop skills of working in pairs, in a team, learn to improvise on any given topic, will be able to work with objects, learn to feel more confident on stage, develop their observation and attentiveness. Children will learn how to accurately perform the tasks of a teacher, see and feel inclusive education in action, children with special educational needs will be included in the creative process on the theater stage together with their normal-typical peers.

Conclusion

Thus, one of the most effective and efficient ways to solve the problem was found in order to provide psychological assistance, rehabilitation and adaptation of children with special educational needs to the educational environment. Children acquired reflexive abilities to resist bullying, the ability to independently get out of conflict situations, learned how to create a friendly atmosphere and live in it. We have received a high level of participation of students with SEN, the creation and presentation of theatrical productions for children has become the most relevant and effective. Children have acquired their civic position, to be useful to society, because through theater and art they can reveal and show the problems of children, adolescents and youth.
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Интегративті театр инклюзивті ортада ерекше балаларды оңалту мен интеграциялаудың тиімді құралы ретінде
Негізгі проблема: ерекше балаларды қоғамда өмір сүруге дайындау,олардың өмірін өмір сүру емес, даму. 

Мақсаты: театр өнері арқылы мүмкіндіктері бар балалар мен олардың сау құрдастарын біріктіретін интегративті кеңістік құру.
Әдістер: 1 кезең-осы тақырып бойынша әдеби дереккөздерді талдау, мүгедектің психологиялық мәртебесін талдау және бағалау, психологиялық диагностика танымдық саланың жай-күйін, психикалық функцияларды (есте сақтау, зейін, ойлау) зерттеу, мүгедектердің музыканы, кескіндемені, биді қабылдауға әлеуетті қабілеттерін талдау және бағалау, олардың өнердің қандай да бір түріне қызығушылықтарының бейімділігін анықтау жүзеге асырылады, мәдениеттер. 2 кезең-психологиялық диагностика, мүмкіндігі шектеулі балалардың жеке ерекшеліктерін, жеке саласын талдау, келесі көрсеткіштерді анықтау арқылы жеке саланың психодиагностикасы: мазасыздық деңгейі, өзін-өзі бағалау деңгейі, мінезді екпіндеу, мақұлдау мотивациясы (қарым-қатынас қажеттілігінің дәрежесі).

Нәтижелер және олардың маңыздылығы: әлеуметтік интеграция: ерекше білім беру қажеттіліктері бар балалар дені сау құрдастарымен қарым-қатынас жасау мүмкіндігіне ие болады, бұл олардың әлеуметтік дағдыларын дамытуға және қоғамға интеграциялануға, шығармашылық қабілеттерін дамытуға ықпал етеді.
Ключевые слова: дети с ООП (особые  образовательные  потребности),  адаптация,  театрализованное  представление,  социальная  поддержка,  игра,   театральное  искусство,  инклюзивная среда.

Түйінді сөздер: АББҚ бар балалар (арнайы білім беру қажеттіліктері), бейімделу, театрландырылған қойылым, әлеуметтік қолдау, ойын, театр өнері, инклюзивті орта.
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Интегративный театр, как эффективное средство реабилитации и интеграции особенных детей   в  инклюзивной  среде

Аннотация 

Основная проблема:  подготовить особенных детей к  жизни в  обществе,  сделать их жизнь не выживанием, а развитием. 

Цель: создать  интегративное пространство, объединяющее детей  с  возможностями  и  их здоровых сверстников через  театральное  искусство. 

Методы: 1этап - анализ литературных источников по данной теме,  анализ и оценка психологического статуса инвалида, психологическая диагностика изучение состояния познавательной сферы, психических функций (память, внимание, мышление), анализ и оценка потенциальных способностей инвалидов к восприятию музыки, живописи, танцу, осуществляется выявление склонностей их интересов к какому-либо виду искусства, культуры. 2 этап - психологическая диагностика, анализ личностных особенностей, личностной сферы детей с ограниченными возможностями,  психодиагностика личностной сферы через определение следующих показателей: уровень тревожности, уровень самооценки, акцентуации характера, мотивация одобрения (степень потребности общения).  

Результаты и их значимость: социальная интеграция: дети с особыми образовательными потребностями получат возможность общаться со здоровыми сверстниками, что способствует развитию их социальных навыков и интеграции в общество, развитие творческих способностей. 

Ключевые слова: дети с ООП (особые  образовательные  потребности),  адаптация,  театрализованное  представление,  социальная  поддержка,  игра,   театральное  искусство,  инклюзивная среда.
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