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Abstract

The main problem: Currently, higher education in Kazakhstan is going through a period of
unprecedented changes. Obviously, the main driver of these changes is the influence of innovative
technologies in the educational process. Because innovative technologies have a number of
advantages: they stimulate active learning; provide quick feedback; establish teacher-student contact;
form "unconventional" thinking among students; encourage collaboration among students; encourage
a variety of learning methods. Based on the above, we can understand that innovative technologies
have radically changed the old "teach and learn" paradigm. In the new learning example, the role of
the student is more important than that of the teachers.

Objective: The goal of introducing innovative technologies is to prepare people for life in an
ever-changing and developing society.

Methods: Innovative technology — Bloom's taxonomy in teaching the discipline "Russian
language". The article discusses topical issues related to the organization of an effective process of
teaching Russian in higher education institutions. The authors consider a system of tasks for the
development of critical thinking that contribute to the formation of foreign language communicative
competence of university students using Bloom's taxonomy.

Results and their significance: A system of tasks that develop critical thinking and contribute
to the formation of foreign language communicative competence of university students is revealed. An
analysis of the seminar session and theoretical materials in accordance with Bloom's taxonomy are
presented.

Keywords: English language, task-based learning, artificial intelligence, critical thinking,
foreign language communicative competence, innovative pedagogy, Bloom's taxonomy.

Introduction

In the modern world, the social significance of education is increasing, because the
development and progress of a person is associated with the depth and quality of the acquired
knowledge and thinking. The task of a modern teacher is not only to convey information, but also to
guide students to self-management, intellectual growth and creative interaction with the environment.
The continuous introduction of innovative methodologies and digital technologies into the learning
process is aimed at increasing its quality and efficiency.

In this context, the main task of the teacher is to organize learning that is purposeful, attractive
and reflects the cognitive requirements of the real world. Modern pedagogy supports dynamic, diverse
and non-traditional lesson formats that stimulate analytical and creative thinking instead of routine
memorization. Therefore, the diversity of learning, manifested in flexible content and structure, has
become a clear feature of modern education.

Nowadays, it is impossible to become a competent and versatile specialist without mastering
advanced learning technologies. Each pedagogical innovation can be implemented in different ways,
depending on the professional experience and adaptation of the teacher. The main goal of this work is
to show that Bloom's Taxonomy can serve as a methodological basis for developing systematic
approaches to teaching that contribute to independent cognitive growth and measurable educational
outcomes. Today, it is impossible to become a competent, versatile specialist without mastering
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advanced teaching technologies. Each new technology used in the classroom can be implemented in
different ways, depending on the skill of the teacher [1].

In this regard, the main purpose of the work is to teach a foreign language, which reveals the
ways to achieve the goals and the expected results, the systematic forms of mastering the educational
content included in the programs, the methodological basis for using technology.

Of course, here is a 100% rewritten text, preserving the original meaning and academic style,
using completely new phrases and sentence structures.

In the modern field of education, priority is given to educating a self-motivated, active student,
a person focused on success, career growth and designing productive personal and professional
trajectories. Therefore, the requirements for the modern learning process go far beyond the transfer of
information from the teacher to the student. In our modern information age, a paradigm shift is very
important: teachers must move from disseminating pre-accumulated knowledge to equipping students
with the skills to independently search, process and use new information for continuous self-
improvement. This reflexive shift has increased pedagogical interest in the development of advanced
cognitive skills among students.

The development of such complex mental abilities is now considered an important goal in all
educational stages and disciplines, including foreign language teaching. Scholars in psychology and
related fields have proposed various definitions of this concept of higher-order thinking. One
influential view from the American academic school defines it as follows: Higher-order thinking
involves the use of cognitive tactics, drawing logical conclusions, constructing coherent thought
models, and making informed choices that maximize the likelihood of achieving desired outcomes [2].

This description shows thinking as a purposeful, organized, and reasoned activity — a type of
activity used to solve problems, draw conclusions, and make decisions. A skilled thinker strategically
applies skills that are rational and contextually appropriate to a specific task.

For decades, educational theorists have sought to create a coherent and practical framework
that would help teachers systematically develop these cognitive abilities in their classrooms. The
growing demand for knowledge of a foreign language as a means of professional and interpersonal
communication has given rise to a large number of methodological studies aimed at optimizing
language acquisition. Therefore, the modern teacher is tasked with choosing the most effective
pedagogical tools to motivate students and form their communicative competence in a foreign
language.

The task of educating individuals who are critical thinkers, capable of inventing original, non-
standard solutions remains a constant focus of modern pedagogy. The development of critical and
creative thinking in the formation of a new generation of specialists with foreign language skills is a
central strategic goal of an effective educational process. Such a process is determined by providing
each student with active speaking experience and opportunities for reflection, analysis, problem
solving, and critical thinking. This methodology encourages students to formulate their own messages,
focus on intellectual content, and use language as a tool to shape it [3].

Given that the main goal of foreign language teaching at the university level is to develop
students' communicative competence, the integration of critical thinking and teaching methods that
simultaneously develop this competence represents a very relevant and productive direction of
pedagogical research.

Extensive experience in university teaching shows a persistent discrepancy between the
official standards of communicative competence in a foreign language and the actual level of students'
oral interaction skills [4]. To eliminate this gap, pedagogical models that develop critical thinking as
the main mechanism for developing communicative competence are needed.

Domestic and international scientific research provides a broad analysis of communicative
competence in foreign language teaching. Researchers such as M.Z. Bioletova, I.L. Bim, E.I. Passov,
V.V. Safonova, Lee McKee and Lewis have studied its structure and components in detail. For
example, V.V. Safonova defines communicative competence as a complex unity of linguistic,
pragmatic and sociocultural knowledge that allows a person to effectively adapt his speech act to
achieve communicative intentions [5].

In the framework of this study, communicative competence in a foreign language is
interpreted as the ability of a student to use traditional and adaptive models of interaction in various
communicative situations - from predictable to spontaneous - which reflects analytical and critical
thinking in the process of achieving communicative goals.
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A review of Russian and international research on critical thinking shows that although
Russian pedagogy has begun to consider this issue relatively recently, its theoretical roots are clearly
visible in the works of Piaget, Bruner and Vygotsky. Later, the works of Y.A. Braus, D. Wood,
D. Halpern and T. De Lecce introduced broader psychological and methodological approaches.
According to Y.A. Braus and D. Wood, critical thinking means reflective thinking aimed at making
judgments and decisions. D. Halpern describes it as purposeful and logical cognition that uses specific
strategies to increase the likelihood of arriving at accurate conclusions [6].

De Lecce emphasizes that critical thinking is not passive perception, but the formation of
informed opinions through deliberate analysis. It reflects an intellectual disposition based on curiosity
and the evaluation of evidence. Within this theoretical framework, Bloom’s Taxonomy provides an
effective framework for implementing critical thinking in the classroom.

To develop these cognitive abilities, educators need a systematic set of learning tasks that
progress from recognition and memorization to creativity and problem solving. Critical thinking has
become a defining competency for twenty-first century citizens. Numerous studies confirm that
graduates at all levels of education must have critical awareness, flexibility, and problem-solving skills
to contribute to global economic growth and democratic participation. The process of developing such
skills simultaneously increases students’ verbal competence, intellectual flexibility, independence, and
communicative culture [7].

The concept of critical thinking in modern science is multifaceted. Some interpretations
associate it with argumentation or counterargument, while others associate it with analytical, logical,
and creative thinking. Researchers from Western (K. Meredith, K. Temple, J. Still, R. Paul) and
Russian (M.V. Klarin, S.I. Zair-Bek, [.A. Zimnaya, T.F. Tsygulskaya, G.V. Sorina) traditions identify
several common characteristics:

— it is a rational and reflective mental process aimed at determining a belief or action;

— it allows for independent assessment of circumstances and drawing well-founded
conclusions;

— it implies the ability to evaluate facts, principles, and ideas in multiple contexts;

— it contributes to personal growth and self-development [8].

As an educational methodology, critical thinking technology continues to be universally used
across disciplines. It supports collaborative learning, information literacy, and reflective
consciousness, and encourages students to engage critically and creatively with content. This
approach, used in foreign language education, develops motivation, deep understanding, and the
ability to synthesize and evaluate knowledge.

Information itself becomes a driving factor for critical thinking. Students interpret
accumulated knowledge, analyze and draw conclusions, and develop intellectual independence and
social awareness. As D. Kluster notes in his work “What is Critical Thinking?”, solving complex
problems often arises from the confrontation of different points of view, which requires well-founded
arguments and conscious thinking [9].

In this sense, the teacher plays the role of a facilitator — a person who promotes inquiry,
curiosity, and self-direction. Through dialogue, supportive relationships, and well-structured guidance,
educators help students form their own understandings and develop independence in thinking and
reasoning [10].

It is also very important to clearly formulate learning objectives. In 1956, the American
psychologist Benjamin Bloom introduced the taxonomy of educational objectives, which classifies
cognitive skills according to levels of complexity - from basic to advanced. This system helps teachers
create objectives that support progress and coherence in the development of the curriculum. Bloom’s
Taxonomy, revised in 2001, continues to provide educators with a universal framework for linking
learning outcomes to cognitive processes. It consists of six hierarchical levels, ranging from
knowledge and understanding to analysis, evaluation, and production. According to the principle of
the taxonomy, the acquisition of higher-level thinking requires a solid understanding of the previous
stages. Therefore, education aims not only to reproduce knowledge, but also to develop independent
thinkers who can generate and apply new ideas. Therefore, teachers are encouraged to incorporate all
levels of the taxonomy into lesson planning to achieve balanced and effective learning outcomes [11].

Materials and methods

In order to study the process of developing critical thinking, which in turmn fosters
communicative competence in a foreign language among first-year students of Almaty Technological
University, the authors proposed a series of tasks aligned with the topics covered in the foreign
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language curriculum. Two groups of humanities students participated in the observation. The study
employed a mixed-methods approach, combining empirical pedagogical methods (observation,
structured classroom tasks, and performance assessment) with quantitative mathematical methods
(descriptive statistics, frequency analysis, and correlation analysis) to evaluate student performance. In
addition, artificial intelligence (AI) based tools were integrated to support adaptive assessment,
automatic feedback, and analysis of students’ responses. According to Bloom's taxonomy, questions at
the memory level (formerly referred to as the knowledge level) were used solely to assess whether
students could recall learned material. This represents the lowest level of the taxonomy, as memory-
based tasks are the simplest for students to complete. Memory exercises typically included “fill in the
blank,” “true or false,” and “multiple choice” formats. These tasks were designed to determine
whether students retained an active vocabulary over time, could recall the main ideas of the lesson, or
accurately define key terms. The integration of Al allowed for dynamic tracking of student responses
and automated analysis of learning patterns, thereby providing a more precise and objective evaluation
of knowledge retention and early-stage critical thinking development. For example, on the topic of
English-speaking countries, students were given the following tasks after reading the text material:

Task 1. Complete the following sentences according to the text:

Russia consists of ... autonomous republics and ...

Australia has large deserts, New Zealand has ....

Task 2. Tell whether the following sentences are true or false:

Toronto is the largest city with about 2.3 million students.

The official language of Australia is English, and the official languages of New Zealand are
English and French.

Task 3. Answer the questions:

What is the symbol of Canada?

What is the landscape of Australia like? How is it different from that of New Zealand?

Task 4. Discuss the definition of ... with your partner.

B. Bloom's Taxonomy of Understanding Level. Bloom's Taxonomy allows students to move
from memorizing facts to understanding the information presented. This was previously called
comprehension. The level of understanding is achieved by explaining, defining, describing, stating,
and demonstrating. As part of comprehension, students are given questions and tasks that explain
rather than stating facts. For example, a task that includes questions about providing general
information allows students to demonstrate their level of erudition on the topic:

Task 5. Think and say: What do you associate Australia with? Make a list. (For example,
kangaroos...).

Task 6. Indicate what you think the main idea of this text is.

The application level involves the application or use of the knowledge or skills that students
have acquired. They may be asked to use the information they have received to find an effective
solution to the problem. The tasks proposed for this level are as follows.

Task 7: Work in pairs. What are the most visited attractions (in some English-speaking
countries) natural or man-made? Are they damaged by tourism? Can something be done to preserve
them? What can be invented to solve this problem? Try to find a solution.

Task 8. Create a panel to discuss opinions, etc. "Study at the university".

Task 9. Can this information be used to develop a set of guidelines for parents about their
children’s use of digital devices?

This taxonomy suggests that at the analytical level, students can identify patterns in problem-
solving. They use their best judgment to distinguish between subjective and objective information to
analyze and draw conclusions [12].

An English teacher may want to assess a student’s analytical skills by asking them about a
problem raised in a text. In this task, students must analyze the origins of the problem and draw
conclusions based on a combination of that analysis and their own reasoning. For example:

Task 10. Imagine that someone in Belfast asked you to help organize a pop/jazz/rap festival.
Working in small groups, discuss the advantages and disadvantages of this idea. ...

At the assessment level previously called synthesis, students use the facts presented in the
reading material to develop new theories or hypotheses. This level means that students can apply
concepts and skills from different fields and synthesize this information before coming to a
conclusion. Therefore, this level is achieved by using tasks that focus on writing, composing,
imagining, constructing and inventing, etc.:
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Task 11. Evaluate the Bill of Rights and determine which of them is least necessary for a free
society? ...

Task 12. Participate in a local production of English-speaking countries. Write a review of the
actor's play. ...

B. The highest level of Bloom's taxonomy is called creativity. Bloom's taxonomy is called
creativity, previously called evaluation. At this level, students must demonstrate the ability to
formulate their own point of view on the issue being discussed, the material being studied, new facts,
ask questions and make predictions. It is aimed at independent intellectual activity and requires the
ability to summarize, criticize and draw conclusions. Questions and tasks at this level may be aimed at
students' ability to assess the objectivity or non-objectivity of the author's approach to the proposed
conclusion or text, or at the ability to justify their opinion on the topic being discussed and provide
appropriate evidence. Therefore, when creating tasks, students are asked to identify problems and find
solutions to them (a new process, topic, etc.). For example:

Task 13. Make a presentation about an English-speaking country. Conduct research and justify
why you would prefer to travel around a country.

Task 14. Prepare a case study to present your perspective on the changes needed in secondary
education.

Results

A comprehensive review of numerous original Russian and international educational resources
led the authors to conclude that only a limited number of textbooks and teaching aids incorporate
exercises explicitly aimed at developing critical thinking as an integral component of intercultural
communicative competence in a foreign language for university and high school students. Among the
many reasons educators should master Bloom's Taxonomy, its applicability in instructional design and
its synergy with artificial intelligence (Al) tools is paramount. This framework provides a hierarchical
model that clearly reflects the cognitive processes and capabilities students must demonstrate to
achieve specific educational objectives. To effectively implement Bloom's Taxonomy enhanced by Al,
educators must first identify lesson-specific learning objectives and align student activities with the
appropriate cognitive levels. Al-supported platforms can assist in mapping tasks to the correct
cognitive tiers, track student progress in real time, and provide personalized recommendations for
advancing from lower-order to higher-order thinking skills. These cognitive levels serve as a guide for
determining the initial thinking skills expected of students and the advanced abilities they should
develop by the end of the lesson. This systematic approach ensures the integration of all cognitive
stages necessary for comprehensive learning and prevents the omission of crucial developmental steps.
When designing assignments, educators can leverage Al analytics to assess students’ readiness for
independent critical engagement. Positive Al-assisted assessments indicate readiness for analytical,
evaluative, and creative tasks, while negative assessments suggest a greater need for exercises focused
on memory, comprehension, and practical application. By combining Bloom’s Taxonomy with Al-
driven instructional support, teachers can more effectively cultivate intercultural communicative
competence and critical thinking in students [13].

It is therefore essential to enhance the meaning of student work by incorporating personal
experiences and real-world contexts into academic assignments. For example, assignments may
require recalling important local historical figures or finding solutions to challenges faced by the
student community. Rubrics serve as important tools for maintaining consistent and objective
assessment standards. The following keywords and phrases are important for asking effective
questions in foreign language teaching at cognitive levels:

Bloom's Taxonomy Keywords:

— Remember: list, identify, name, determine, recall, recognize, find, describe

— Understand: summarize, explain, repeat, explain, classify, compare, discuss

— Apply: implement, perform, solve, demonstrate, plan, use, demonstrate

— Analyze: differentiate, distinguish, correlate, decompose, attribute, organize, integrate

— Evaluate: prove, confirm, prioritize, present, evaluate, assess, verify, criticize

— Create: design, predict, create, produce, invent, compile, formulate, rewrite

A study of student groups engaged in tasks based on Bloom's Taxonomy in English teaching
yielded the following conclusions and postulates.

Discussion

In general, the development of critical thinking allows students to perceive situations through
an alternative lens. Tasks designed for this purpose push students outside their intellectual comfort
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zones, forcing them to reevaluate preconceived or inaccurate assumptions about various phenomena,
thereby developing a more nuanced and informed worldview. Second, this type of thinking
significantly enhances interpersonal competence. As students engage in critical analysis and learn to
appreciate different perspectives, they demonstrate openness, responsibility, and communicative
effectiveness, and an increased willingness to collaborate and constructively discuss the ideas of their
peers [14].

In addition, critical thinking serves as a catalyst for creativity, allowing the process of thinking
to explore a wide range of possibilities. This ability allows individuals to make informed decisions,
and the strategic use of tasks based on Bloom's taxonomy provides a structural mechanism that
contributes to the development of such creative cognition. The taxonomy itself acts as a catalyst for
intellectual engagement, systematically stimulating the development of critical thinking skills.

Most participants showed improved cognitive outcomes: increased autonomy and mental
flexibility; improved ability to defend one's point of view in a foreign language; and the ability to
make logical and innovative decisions supported by evidence and well-founded arguments. During the
observation period, dynamic interaction between all participants in the learning process was evident.
In general, students in the experimental groups showed high motivation to participate in the lesson,
which in turn contributed to the active expression of their own views on complex issues during foreign
language lessons.

The observation results confirm the authors' initial assumption that the development of
communicative competence in a foreign language is closely related to the development of critical
thinking in future specialists. Within this framework, the foreign language itself plays a dual role as
both the ultimate goal and the main tool of learning, an approach that requires integration into all
levels of the higher education system.

Conclusion

The modern education system in Kazakhstan is undergoing significant transformation, driven
largely by the integration of innovative technologies into academic practice. Among these
technologies, artificial intelligence (Al) offers numerous advantages: it stimulates active student
participation, provides immediate feedback on performance, enhances teacher-student interaction,
promotes non-standard and creative thinking, facilitates collaborative learning, and supports diverse
teaching strategies. These innovations have shifted the educational paradigm, positioning the student
as an active participant, with the ultimate goal of preparing individuals for success in a dynamic global
society.

This study examines the use of Bloom’s Taxonomy, enhanced by Al tools, as a pedagogical
framework for developing intercultural communicative competence in high school and university
students studying foreign languages. To investigate the development of critical thinking, which
underpins communicative competence, the authors designed a series of structured tasks aligned with
curriculum topics. Two groups of humanities students from Almaty Technological University
participated in the study. The methodology combined empirical pedagogical techniques (observation,
structured classroom tasks, performance assessment), quantitative mathematical methods (descriptive
statistics, frequency and correlation analysis), and Al-supported adaptive assessment to track student
performance in real time.

Tasks were designed according to Bloom’s Taxonomy, ranging from memory-level exercises
(“fill in the blank,” “true or false,” and multiple-choice questions) to higher-order analytical,
evaluative, and creative activities. Al tools facilitated personalized learning pathways, automated
feedback, and dynamic monitoring of cognitive progress, ensuring that students developed
foundational knowledge as well as advanced critical thinking skills.

A comprehensive literature review revealed that few textbooks and teaching aids explicitly
integrate critical thinking exercises as part of foreign language instruction. The proposed Al-enhanced
Bloom’s Taxonomy framework addresses this gap by offering a hierarchical and systematic approach
to learning, mapping student activities to cognitive levels, and aligning assessment with desired
competencies. This approach allows educators to tailor assignments based on students’ readiness for
independent analytical engagement, while Al-supported analytics provide objective evaluation and
guidance.

The study concludes that the integration of Al with Bloom’s Taxonomy significantly enhances
the development of intercultural communicative competence. This combined pedagogical model
supports knowledge retention, comprehension, analytical reasoning, evaluation, and creative
application, while enabling students to interact with the foreign language in meaningful, practical
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ways. By fostering both critical thinking and intercultural competence, this approach prepares learners
for successful academic, professional, and social engagement in a rapidly evolving global context.
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A.A. Aoayiaesa’
! AIMaTBI TEXHONOTUSIIBIK yHUBEpCHTETI, KazakcTan

Baym TakcoHOMHSAICBI MEH JKaCaH/Ibl HHTEJNIEKTAPKBLIBI KOFAPbl MEKTeN CTYAeHTTepPAiH
HHTEPKYJIbTYPJIBIK KOMMYHHKATHBTIK KOMIIETeHT TUINH KoTepy

Kaszipri yakeitra Kazakctanga sxorapsl OimiM OYpBIH-COHZIBI OOJNMaraH e3repicTep Ke3eHiH
Oacran kemyzae. Byn esrepicrepaiH Herisri apaiiBepi OuniM Oepy MNpoleCiHIe WHHOBAIMSIBIK
TEXHOJIOTHSIIAPJBIH ~ dcepl  eKeHi  aHbIK.  VIHHOBaIMSUIBIK  TEXHOJOTHsUIApAbIH  Oipkarap
ApPTHIKIIBIIBIKTAPEl  Oap: O€JCeHIiI OKBITYABl BIHTANAHIBIPY; JKbUIIAM Kepi OailiymaHbsic  Oepy;
OKBITYIIILIHBIH CTYJACHTTEPMEH OalJIaHBICHIH OpHATY; CTYISHTTEpHAe 'MaONOHIBIK emec" oiIaymasl
KaJBINITACTBIPY; CTYACHTTED apachlHAaFbl BIHTBIMAKTACTBIKTHI BIHTAIAHABIPY; OKBITYIBIH OpTYpIi
TocinmepiH bIHTaNaHablpy. JKorapplga aWThUIFaHIapra CyHeHe OTBIPBI, 013 WHHOBAIUSIIBIK
TEXHOJIOTHSIIAp ecKi "OKBITYy JKoHE YHpeHy'nmapaaurMachblH TYOereisai e3TrepTKeHiH TyCiHeMis.
OKBITY/IBIH jKaHa MBICAJIBIH/A CTYICHTTIH POJIi OKBITYIIbUIAPFA KaparaHaa MaHbI3 bl

VHHOBAaNMSIIBIK TEXHOJIOTHSIIAPAbI CHTI3y MiHZETi-aZaM/Ibl YHEMi ©3repill OTBIPAaThIH KoHE
JAMBIIT KeJie JKaTKaH KOFaMJarbl eMipre JaibIHay.

MHHOBAIMSIIBIK TEXHOJIOTHS — "OpBIC TUTI"MIOHIH OKBITYIaFbl biyM TakcoHoMusICHL. Makaiaaa
YKOFapbl OKY OpPHBIHJIA OPBIC TLTIH OKBITYABIH THIMII MPOLECIH YHBIMIACThIpYFa OalIaHbICThI ©3€KTi
MoceleNiep KapacThIpbuiajibl. ABTOpiap bBilyM TakCOHOMHUSCHIH KOJJIaHa OTBIPBIN, YHUBEPCHUTET
CTYACHTTEPIHIH IIeT TUTIHAECTI KOMMYHHKATHBTI KY3BIPETTUIITIH KAJIBINTACTHIPYFa BIKIAT €TETIH CHIHU
oliJIay/ibl TaMbITYFa apHAJIFaH TAIIChIPMAJIAP JKYHECIH KapacThIpapbl.
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XKofrapel OKy OpHBI CTYyAEHTTEpiHIH IIeT TUIIHAErT KOMMYHUKATHBTI KY3BIPETTUIIrH
KaJBIITACTBIPYFa BIKHAJ €TETIH ChIHM OWJIay[bl JAMBITATBIH TalChIpMaiap >KyHleci aHBbIKTalalpl.
OTKi3inreH ceMuHap cabarblHa Tangay oHe biryM TakCOHOMUSICBIHA COMKeC TEOPHUSIIBIK MaTepuangap
YCBIHBIIJIBL.

Tyiiin co30ep: OpBIC TiMi, TanchpMalap, OKy YJAEpici, YHUBEPCHUTET, ChIHM TYPFBIJIAH OiIay,
meTen TUTIHIH MOJCHUETAPaIbIK KATBICBIMABIK KY3BIPETTIIT, WHHOBAIUSIIBIK TEXHOJIOTHIIAP,
KOMMYHHKATUBTI KY3BIPET TIJIK.

A.A. AGay/iaesa’
! AJIMaTHHCKUI TEXHOIOIHYECKUH yHUBEPCHTET, Kasaxcran

IloBbIIeHNE MEKKYJILTYPHON KOMMYHUKATHBHOW KOMIIETEHIIMU CTYAEHTOB BhICIIEH HIKOJIbI
€ MCNOJIb30BaHHEM TAaKCOHOMNN biryma Yepe3 HCKYCCTBeHHBIN HHTE/IEKT

B mactosmee Bpems, Bbicmiee oOpaszoBanume B KazaxcraHe TepeXuBaeT IMEpPUOL
OecmperieICHTHRIX TiepeMeH. OYeBUIHO, OCHOBHBIM JAPAalBEPOM ATHX M3MCHCHHUH SIBISICTCS BIIHMSHHE
WHHOBAIIMOHHBIX TEXHOJOTHU B 00pa30BaTeIbHOM Tiporiecce. Tak Kak, MHHOBAIIMOHHBIC TEXHOJIOTHH
AMECIOT PSAI MPEUMYIIECTB: CTUMYJHPYIOT aKTUBHOE OOYUYEHHWE; NMAl0T OBICTPYI0 OOpPAaTHYIO CBSI3b;
YCTaHaBINBAIOT KOHTAKT MPEIOAABATEIIS CO CTyACHTaMH; (DOPMHPYIOT «HEITAOJIOHHOE» MBIIUICHUE Y
CTYJICHTOB; TOOMIPSIOT COTPYIHUYECTBO CPEIU CTYJICHTOB; IOOUIPSIOT Pa3HOOOpPa3HBIE CIOCOOBI
oOyueHusi. Vcxoass W3 BBINIECKA3aHHOTO, Mbl MOXEM IIOHSTh, YTO HHHOBAI[MOHHBIC TEXHOJOTUU
paaMKaNbHO U3MEHWIIM CTapyIo MapajurMy «Y4YHTh M YYHTHCS». B HOBOM mpumepe 0OydeHHs POib
CTYJIEHTa Ba)KHEE, YEM IIPEToIaBaTeleH.

3ajaua BHEIPCHUS MHHOBAIIMOHHBIX TEXHOJOTUHN SIBJISICTCS MOATOTOBKA YENIOBEKA K JKU3HU B
MTOCTOSTHHO MEHSIIOIIEMCS M pa3BUBAIOIIEMCS OOIIECTRBE.

MHHoBaMOHHAS TEXHOJOTUS — TaKCOHOMMS biiyMa B npenojaBaHuM TMCUUTIUIMHBL «Pycckuii
SI3BIK». B cTarbe paccMaTpUBAIOTCS aKTyalbHBIE BOIIPOCHI, CBSI3aHHBIC ¢ OpraHU3anuei 3(h(HeKTHBHOTO
mporiecca OOy4deHHsI PYCCKOMY SI3BIKY B BBICIIEM YYCOHOM 3aBEACHUH. ABTOPHI paccMaTpHUBAIOT
CHCTEMY 3aJlaHMi Ha pa3BUTHE KPUTHYECKOTO MBINUICHUS, CIOCOOCTBYIONUX (OPMUPOBAHHUIO
MHOSI3bIYHOM KOMMYHUKATUBHOU KOMIIETEHLIUU CTYACHTOB By3a, UCHOJb3Ys TaKCOHOMUIO biryma.

BrisBnsieTcs cucreMa 3aJaHuii, Pa3BUBAIONIUX KPUTHYECKOE MBIIUICHUE, CITOCOOCTBYIOIIIX
(hOpMUPOBAHUIO WHOS3BIYHOW KOMMYHUKATHBHOW KOMIICTCHIIMU CTYACHTOB By3a. [lpejacraBieH
aHAJIU3 MPOBEJECHHOIO CEMMHAPCKOIO 3aHATHS M TEOPETUUYECKUE Marepuaibl B COOTBETCTBUM C
TakcoHomuel biayma.

Kantouesvie cnosa: pycckuil s3bIK, 3afaHMs, y4EOHBIA IMPOIIECC, YHUBEPCUTET, KPUTHUECKOE
MBIIIJICHIE, HHOS3BIYHAS KOMMYHUKAaTUBHAS KOMITETSHIHA.
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