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Theoretical study of the problem of adaptation to crisis situations in primary school students

Annotation

Main problem: In the latest Addresses of President Kassym-Jomart Tokayev to the people of
Kazakhstan it is indicated that “systemic problems in education. Crises of mental development, age
and life crises are widely represented in a variety of psychological studies. The gap, the contradiction
between the actual and potential forms of coexistence create, according to various scientists, the
phenomenon of a crisis, when a child, a youth, an adult strive for something, not knowing what their
heart desires. Age crises accompany a person throughout life. For some they pass smoothly, for others
they are very difficult. The form, duration and severity of crisis situations can vary depending on the
individual characteristics of a person, social conditions, and the peculiarities of upbringing in the
family. Age crisis situations are natural and necessary for development. A more realistic life position
that arises as a result of such crises helps a person to find a new, relatively stable form of relationships
with the outside world. Life crisis situations are the subject of close attention of psychologists.
Dividing human life into periods, stages, they draw attention to the difficulties of transition from one
stage to another.

Purpose: to consider the problems of adaptation to crisis situations in primary school students.

Methods: the method of ascending from the abstract to the concrete, the method of
transforming concrete images of objects based on their abstract essence, the speculative language of
schematic images of thought.

Results, their significance: in relation to life and the world of activity, a person's personal
potential is manifested in actions in the positions of «individualy, «student» and «subject». Certainty
in thinking is given by the use of vectors of movement in the logic of descending from the concrete to
the abstract, ascending from the abstract to the concrete, as well as in their combination.

Key words: thinking, ascent from the abstract to the concrete, individual, student, subject,
personality, activity, human potential, crisis situations.

Introduction

Depending on their scientific orientation, some researchers see the causes of crises in the
biological development of a person, paying attention to sexual changes, others attach greater
importance to the socialization of the individual, and others — to spiritual and moral development.

Regardless of when a child went to school, at 6 or 7 years old, at some point in his
development he goes through crisis situations. This turning point can begin at 7 years old, or it can
shift to 6 or 8 years old. A crisis situation at 7 years old is the child's experience of the system of
relationships in which he is included. The perception of his place in the system of relationships has
changed - this means that the social situation of development changes, and the child finds himself on
the border of a new age period. At 7 years old, the child comes to the realization of his place in the
world of social relations. He discovers the meaning of a new social position — the position of a
schoolchild, associated with the performance of educational work highly valued by adults. And even if
the desire to take this new place in life appeared in the child not at the very beginning of his studies,
but a year later, all the same, the formation of an appropriate internal position radically changes his
self-awareness. A change in self-awareness leads to a reassessment of values. What was important
before becomes secondary. Old interests and motives lose their motivating force and are replaced by
new ones. Everything related to learning activities (primarily grades) turns out to be valuable, while
what is related to play is less important.

A small schoolchild plays with enthusiasm, and will continue to play for a long time, but the
game ceases to be the main content of his life. The restructuring of the emotional-motivational sphere
is not limited to the emergence of new motives and shifts, rearrangements in the hierarchical
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motivational system of the child. During the crisis period, profound changes occur in terms of
experiences, prepared by the entire course of personal development in preschool age. At the end of
preschool childhood, the child began to realize his experiences. Conscious experiences form stable
affective complexes. Individual emotions and feelings that a child experienced from the age of four
were fleeting, situational, and did not leave a noticeable trace in his memory. The fact that he
periodically encountered failures in some of his affairs or sometimes received unflattering reviews
about his appearance and experienced grief, resentment or annoyance about this did not affect the
formation of his personality [4].

As is known, only a few preschoolers acquire a high level of anxiety and low self-esteem.

This happens because the family is dominated by an atmosphere of discontent and high
demands. And, conversely, in an atmosphere of praise and admiration, children grow up with an
inordinately high self-esteem, even for preschool age; there are also few of them. All these cases are
the result of assimilating the constantly repeated assessment of close adults, and not generalizing their
own emotional experience.

The initial stage of school education covers the age range from 6-7 to 10-11 years (grades I —
IV of school). Chronologically, the socio-psychological boundaries of primary school age in life
cannot be considered constant, since they depend on the child's motivational and psychological
readiness for schooling, as well as on the age at which education begins and how it proceeds in an
educational institution. In most cases, parents send their children to school at the age of six, and, as a
result, the age psychological boundaries will shift back, that is, cover the age from six to
approximately ten years. If education at school begins at the age of seven, then the boundaries move
forward a year and cover the range from seven to eleven years.

In addition, the boundaries of primary school age can expand and contract depending on the
teaching methods used by the teacher — more productive methods will accelerate the child's
development, and less perfect methods, in turn, will slow it down accordingly. But, despite this, the
variability of the boundaries of this age has practically no effect on the further success of the primary
school student.

Main part

As an example of «source material» in the study, the latest Addresses of President Kassym-
Jomart Tokayev to the people of Kazakhstan are considered [1]. The problem areas are given:

— the functions of the state apparatus are not focused on the needs of education, science and
production;

— there is a substitution of concepts: human capital, personal potential, personality, subject,
object, individual and others.

Children of primary school age have significant reserves of development, and the
identification of these reserves is one of the most important tasks of age and educational psychology.
However, before using the reserves available to the student, the teacher should pull the children up to
the required level of readiness for learning.

Psychologists have proven that ordinary primary school students, if they are not only taught
correctly, but also learn with them more complex material than the current curriculum, can be quite
capable. However, in order to use the reserves available to the primary school student, the teacher
must solve two important problems.

The essence of the first task is to adapt schoolchildren to work at school and at home as
quickly as possible, to teach them to study without wasting extra physical effort, to accustom them to
attentiveness and perseverance. Therefore, the curriculum should be designed in such a way as to
arouse and maintain constant interest in younger students [5].

The essence of the second task is to psychologically equalize children from the point of view
of their readiness for learning by pulling up lagging schoolchildren to those who are doing well. Many
children come to school not only unprepared for a new social and psychological role for them, but also
with significant individual differences in motivation, knowledge, skills and abilities. All this makes
learning at school too easy and uninteresting for some children, and too difficult for others, and as a
result, also uninteresting in the future, and only for the third group, which is mostly the smallest, does
it correspond to their abilities. That is why this second task arises for the teacher.

Many younger schoolchildren quickly get tired during classes. This is explained by the fact
that sufficiently in-depth and productive intellectual work requires students to be patient, regulate their
natural motor activity, restrain their emotions, and concentrate on learning tasks, but not all children
studying in elementary grades can do this.
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For children studying in the first grade, self-regulation of behavior is especially difficult. Most
first-graders lack the willpower to constantly keep themselves in a certain state, to control themselves
over a long period of time. It is very difficult for younger students to sit for a long time in class, not to
fidget, not to talk, not to distract classmates, not to run along the school corridor during breaks.

And, conversely, in other situations, children are required to demonstrate unusual, rather
subtle and complex motor activity, for example, when a teacher teaches them drawing or writing.
During classes at school, the teacher asks children questions that require mental concentration, and
then parents demand the same from their children when they complete homework assigned by the
teacher. Children often get tired not from intense mental work, but from their inability to self-regulate.

Upon entering an educational institution, the student's position in the family changes, as adults
begin to make increased demands on them, and children acquire responsibilities related to study and
work. This must be taken into account in order to avoid excessive fatigue of the child at school and at
home. The child's entry into an educational institution marks the emergence of crisis situations and
new conditions for the development of the personality of a junior schoolchild. A child of this age is
included not only in educational activities, because his personal development, in addition to study, is
influenced by communication, games and work. At primary school age, many of the child's business
qualities are formed, as well as special personal qualities, on which the motivation for achieving
success depends.

Prerequisites for the formation of the achievement motive begin to form in preschool age, and
already in primary school age they are consolidated and become a stable personality trait. But it should
be remembered that this does not happen immediately, but approximately by the third or fourth grade.
At the beginning of schooling, personal qualities necessary for the implementation of motives are
formed [6].

A feature of primary school students is their boundless trust in adults, primarily teachers,
submission and imitation of them, since the teacher is the center of the social and crisis situation of the
child's development. Primary school students unconditionally accept the assessments of adults,
recognize their authority. Children of this age, characterizing themselves as individuals, often repeat
what adults said about them. This once again proves the importance of the authority of an adult for a
primary school student.

An adult's assessment directly concerns such an important new formation of a primary school
student as self-esteem. The self-esteem of a child of this age depends on the nature of the assessments
that an adult gives him, as well as on his success in various activities. Unlike preschool children,
younger schoolchildren have different types of self-esteem — inflated, adequate, and understated.
Often, the type of self-esteem of a schoolchild depends on the grade that the teacher gives him for his
academic performance.

In this case, the self-esteem of children of this age will depend on the grade that the teacher
gives them for their academic performance, that is, if a schoolchild gets an «A», then his self-esteem
may be inflated, and, conversely, a child who gets low grades may have low self-esteem.

Discussion

The main theses and conclusions of the study were presented and fully approved at monthly
seminars of school psychologists under the guidance of Doctor of Pedagogical Sciences
Kairbekova B.D.

Conclusion

Movement occurs in the coordinates of «abstract — concrete». Abstract and concrete are
markers of movement as such. These are the names of contours, the image of the same object located
at different distances from the conventional observer. The image of a really or conventionally distant,
point (abstract) object is clarified (specified) when approached.

Conscious control of their own actions by younger students reaches such a level when they
become able to manage their behavior based on the decision made, intention or long-term goal set for
themselves. This becomes especially noticeable in cases where children do something with their own
hands or just play. In such cases, getting carried away, younger students can spend quite a long time
doing interesting and favorite things for them. This may indicate a tendency towards subordination of
motives for activity, since the goal adopted by the younger student or the intention that has arisen in
him controls behavior, preventing children from being distracted by extraneous matters or objects.

In order to understand how to get out of a crisis situation and how to develop the motivation to
achieve success in a junior schoolchild, it is important to remember another important circumstance,
which is reflected in the theory and methodology of its measurement.
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V.G. Aseyev proved that in order to achieve success, a student must have a way out of crisis
situations, which is directly related to the motive to achieve success and the motive to avoid failure.
Both of these motives, as oppositely directed tendencies, are formed in senior preschool and junior
school age in the leading types of activity for children of this age — in preschoolers in play, and in
junior schoolchildren — in learning [6].

The motive to avoid failure, or, let us try to express the essence more precisely, is what leads
to an increase in crisis situations. And it can be formed and consolidated in junior schoolchildren if
adults who have sufficient authority for children of this age punish them for failures and give little
encouragement for success. In turn, the motive for achieving success is formed in the event that the
attention of adults and the majority of the incentives of the younger schoolchild are related to his
successes. This circumstance was taken into account in the pedagogical works of V.G. Aseyev, who
recommended that primary school teachers not give marks, especially low ones, so as not to cause
anxiety and worry in younger schoolchildren associated with the development and functioning of the
motive to avoid failures and crisis situations.

In addition to the above, the motivation to achieve success is also greatly influenced by the
self-esteem of the junior schoolchild and the level of his aspirations. In the course of psychological
research, V.G. Aseyev proved that junior schoolchildren with a strong motivation to achieve success
and a low motivation to avoid failures have adequate or moderately high self-esteem, as well as a very
high level of aspirations and fewer crisis situations. Based on this, we can conclude that in the process
of developing the motive to achieve success in junior schoolchildren, it is necessary to take care of
both self-esteem and the level of aspirations.

The level of aspirations of a junior schoolchild depends not only on success in academic or
any other activity, but also on the position that the child occupies in the system of relationships with
classmates and friends. Thus, for children who enjoy authority among their peers and occupy a high
status in children's groups, both adequate self-esteem and a high level of aspirations are characteristic,
but not inflated, but quite real and less likely to get into various crisis situations. The last act that
internally strengthens the motive for achieving success in younger students is the awareness of the
child of this age of his capabilities and abilities, the distinction between the two and the strengthening
on this basis of faith in his successes.
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Bacrayblil ChIHBIN OKYIILLIAPBIHAAFBI JAFIAPBICTHIK KaFaaiiapra Oeiiimaeny Macenecin
TEOPUSLIIBIK 3ePTTey

Angarna

[pesunent  Kaceim-)Komapr  TokaeBrbiH  Kazakcran — xankplHa ~ apHaFraH — COHFBI
Konmaynapeiana «bimim 6epymeri xyhenik mocenenep. [IcnXxukamblK JaMy JTaFaapbICTaphl, jKac JKoHe
OMIpIIIK JaFaapbIicTap SpTYPJl ICHXOJOTHSJIBIK 3EpTTeyseple KeHiHEeH YChbIHbUIFaH. bipre emip
CYPYIIH HaKThl XOHE MOTEHIHAJJIbI (OpMaTAPBIHBIH apachlHAAFbl aJIIAKTHIK, KapaMa-KaWlIbUTbIK
SPTYpJIi FaIBIMJIAP/IBIH MMiKipiHIIe, OaTaHbIH, )KaCThIH, €PeCceK aJlaMHBIH JKYPETiHIH HeHi KaJlalThIHBIH
Oinmmeid, Oip Hopcere YMTBUIYBI JArAapbic KYOBUIBICHIH TyAbIpaabl. JKac marmapeicTapbl eMip OOWBI
agamMmMeH Oipre xypeni. bipeymep ymiiH ojap OipKadbINTBl ©Temi, OacKajapbl YIIiH ©Te KHbBIH.
Jarnapbic sKarnainapblHbIH HBICAHbI, Y3aKTBIFBl KOHE AYbBIPJIbIFBl aJJaMHBIH KEKE epeKILeNiKTepiHe,
QJIEYMETTIK JKaFJaiiapeiHa, 0TOACKIHAAFEI TOPOUEHIH epeKIIeTIKTepiHe OAUIaHBICTEI ©3repyl MyMKIH.
JKactelk nmarnmapeic sKarmaimapbl TaOUFW KOHE AaMmy YIIiH KaxeT. OCbIHIAM JarnapbIicTapIblH
HOTIKECIH/IE Taikjma OOoJIaThIH HEFYpJIbIM IIBIHAWBI OMIpPJIK YCTaHBIM aJamMFa CBIPTKBI QJIEMMEH
KapbIM-KAaTbIHACTBIH >KaHa, CaJBICTBIPMalbl TYPAE TYPAaKThl TYpiH TaOyFa KeMeKTeceai. OMipiik
JIaFapbIC YKaFaiiapbl IICHX0JI0rTapAbIH JKITI Ha3apbiHIa. AJlaM eMIpiH Ke3eH Iepre, Ke3eHaepre oeie
OTBIPBIIL, oJ1ap Oip KE3CHHEH eKiHII Ke3eHIe 6Ty KUbIHABIKTapblHA Ha3ap ayAapajbl.

Bacrayplil ChIHBINT OKYIIBUIAPBIHBIH JIaFIAPBICTBIK KaFiaiaapra OcHiMieny Maceselepi
KapacTbIpy.

AOCTpaKTiLTiJeH HaKTBIFa epliey oici, 00BEKTIIepAiH HAKThl OeiHECIH oMapAbIH a0CTPaKTil
MOHIHE Kapai TYPJICHIIPY 9MIiCi, OUIBIH CXeMaJbIK OCHHEIepiHiH aabIICaTapJIbIK Tifi.

OMmipre *oHE OpeKeT dJIeMiHe KaTBICTBl aJaMHBIH KEKE QJICYeTi «KEKE TYJIFa», «CTYICHT»
JKOHE «CYOBEKT» MO3MIUSIIAPBIHIAFEI ic-opeKeTTepae Kepinemi. Oiaynarbl HaKTBUIBIK HAKThIJaH
abcTpakTiire, aOCTPAKTLTIIEH HAKThIFA KOTEPLTY JIOTHMKACHIH/A KO3FAIIIC BEKTOPJIAphIH Mai1anaHy,
COHBIMEH KaTap OJIapJIbIH YHIECYi apKbLIbl Oepiie/i.

Tyuinoi co3dep: ounay, aOCTpaKkTUTiAeH HAKTBIFAa KOTEPLTy, JKEKE TYJIFa, OKYIIbI, CyOBEKT,
TYJIFa, iC-0peKeT, aJlaMHBIH dJI€y€Ti, JaFIapbICTHIK JKaFaaiimap.

Bb.J. KaupoekxoBa, A.O. PyneBckuii, A.lll.AnmmoBa, A.A. KamapoBa
WNunoBanumonnsiit EBpazuiickuil ynusepcurer, Kazaxcran

Teopernueckoe u3yyenue npodjaeMbl AJaANTALNN K KPU3HCHBIM CHTYALUSIM
y MJIaJIIMX HKOJbHUKOB

AHHOTAIUA
B mnocnegnux Ilocnanusix Ilpesunenta Kacbim-XKomapra TokaeBa nHapony Kazaxcrana
YKa3aHO, YTO «CUCTEMHBIE MPOOJIeMbI B 00pazoBaHuy. KpU3UCHl ICHXUYECKOTO Pa3BUTHS, BO3PACTHBIC
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M KU3HCHHBIC KPH3HCHI IIMPOKO TPECTABICHBI B CAMBIX Pa3HBIX IICUXOJOTHYECKUX HCCIICTOBAHMSIX.
Pa3peiB, nmporuBopeune Mexay (aKTHUECKUMH M IMOTCHIHAIbHBIMH (OPMaMHU COCYIIECTBOBAHUS
CO3JIAIOT, 10 MHEHHWIO Pa3HbIX YYEHBIX, ()CHOMEH KpHu3Huca, Korja peOeHOK, FOHOIIA, B3POCIBIH
YeJIOBEK CTPeMATCS K 4YeMy-TO, HE 3Has, 4Yero >KellaeT ero jayma. Bo3pacTHble KpH3HCHI
COTPOBOYK/IAIOT YEJIOBEKa Ha MPOTSHKEHUH BCEH JKU3HU. Y OJHHMX OHU MPOXOMIST TIAJKO, Y IAPYTUX —
o4eHb Tsokeno. Popma, IPOJOIKUTETBHOCTD U TSDKECTh KPH3UCHBIX CHUTYAI[Md MOTYT pa3iHdaThCs B
3aBUCHMOCTH OT WHIMBHIYAJIbHBIX OCOOCHHOCTEH YeJOBEKa, COLUAIBHBIX YCIOBUH, 0COOEHHOCTEH
BOCIIUTAHUS B ceMbe. Bo3pacTHbIe KPU3HUCHBIE CUTYaIllUH €CTECTBEHHBI U HEOOXOJAUMBI ISl Pa3BUTHSI.
Bonee peanuctuunas >kM3HEHHAs MMO3MILMS, BO3HHKAIONIAs B pPe3yjbTaTe TaKUX KPU3UCOB, IOMOTAET
YeJIOBEKY HAWTH HOBYIO, OTHOCHUTEIHHO YCTOMUYUBYIO (OPMY B3aMMOOTHOIICHHUH C OKPYXKAIOUIHM
MupoM. JKW3HEHHBIE KPH3HMCHBIC CUTYallUH SBISIOTCS MPEAMETOM IPUCTAIBHOIO BHHMAaHUS
MICUXO0JIOTOB. Paznensist >Kku3Hb YelnoBeKa Ha MepUo/Ibl, dTAIbl, OHA 00paIlaloT BHUMAaHUE HA TPYTHOCTH
nepexoa OT OJTHOTO ATara K Ipyromy.

Lenbio sBUIOCH paccMOTPETh MPOOJIEMBl aanTaldd K KPU3UCHBIM CHUTYalMsIM y YYalIUXcCs
MUJIQIIINX KJIACCOB.

Metoa BOCXOKACHUS OT a0CTPAKTHOTO K KOHKPETHOMY, METOA MPeoOpa3oBaHusl KOHKPETHBIX
00pa3oB MpeaIMEeTOB HAa OCHOBE MX aOCTPAKTHOHM CYNIHOCTH, YMO3PHTENBHBIN S3BIK CXEMAaTHUECKHX
00pa3oB MBICIIH.

[lo oTHOmIEHHWIO K KM3HM W MHPY JESTEIbHOCTH IJMYHOCTHBIM IIOTEHIMAN YeloBeKa
NPOSIBIAETCS B JCWCTBHUAX B MO3MLUSX «UHIMBHAAY», «YYEHHKa» M «cyObekTa». ONpeneleHHOCTh B
MBIIUICHAN TIPUACTCS HCIIOJIL30BAaHHEM BEKTOPOB JBIDKCHUS B JIOTUKE HHCXOXKICHHS OT
KOHKPETHOTO K aOCTPaKTHOMY, BOCXOXIICHHSI OT aOCTPAaKTHOTO K KOHKPETHOMY, a TaKkKe B HX
COYETaHHMU.

Knroueswle cnosa: MBIINIJICHUE, BOCXOXIACHHUE OT a6CTpaKTHOl"O K KOHKPCTHOMY, HMHJAUBUI,
YYCHUK, Cy6’beKT, JIMYHOCTD, ACATCIIbBHOCTD, TIOTCHIIMAI Y€JI0OBEKA, KPU3WCHBIC CUTYallH.
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